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EXECUTIVE SOMMARY

OklatmaCity'sTitleVIIBﬂingualdemtiumgmisfmdedmder
the Federal Elementary and Secondary Education Act (P.L. 92-318). The pri-
narypufboseofdwgilnugmlmatimwthasbe'mtoestabushequ@-
cadmalq:porﬂmityforallchildrm,tlmoughtheestabhsMentarﬁoper- _
ation of education programs using bilingual educaticn practicesandneﬂxods.'
SQeciﬁczuy,theintentistopmvideforchildrenofﬁn&tedmgnshpm-
ficiency, classroam instruction designed to enable them, while using their
native language, to achieve campetency in che English language.

'medﬂatutacityPublicwnolsBimx;ualprogrambeqaninJamnryof
1977, in three target elementary schc.;ols (Westwood, Riverside, and Shidler),
michhaVehigh\cawaatratimsofSpanishspeakmgstudmts. For the current
grant period (1980-81) , a fourth school (Longfellow) h;sbemaddedtothe
program. . -

Gene:ally,ﬂaegoaloftheoldamdtymblicsdmlssinng\nlﬁtle
VnProgmémtinuatobetOpmvidemeffecdvepmgranofbﬂjngml/
milbicultural education which is designed primarily to increase the level
ofadﬁ.evmtford\imrmoflimitedmglishspeakmqability. The grant
pzcvmesfmrueasofneasxmmbjectives),mideredtoneinportant
indetaminingthepmgressmdebymeselimitedmglishpmﬁcimcy (LEP)
students in the following areas: (1) English carprabension, (2) Spanish
vocabulary ani camprehension, (3) Mastery of basic concepts, which are pre-
mnndwbepmeqmﬁsitesforlmmgeleanqu(aﬁtrmfomgredicmrs
of later schonl success), and (4) Multicultural classrocm appreciatian.




Results '
The LAS test was utilized to determine the gains in English and Spanish
oral linguistic proficiency by participating students in grades K-5. Pre-
test results revealed, as would be expected, that a much larger percentage
of students began the year with lower competency levels in English than
Spanish. Within the constraints noted, the abjective of raising 70% of
these LEP students' oral proficiency in English by a full level
was met, as approximatsly 79% made a ane level (standard deviation) gain (or
better) during the year. In analyzing the very low campetency students' gun
during the year, highly significant (p £.001) gains were noted at each grade
level (K-5), as well as substantially larger raw score mean gains, than the
overall population. In all grades (K-5), for all groups, the mean gains in
English oral proficiency were higlly significant (at least p<.002) for all

groups of students.

'mesaresuﬁents'perfonmcemIASSparﬁshoralpmficiencywasmt
as substantial as their English performance, yet in most cases (and most
grades) they produced significant gains. Within limitations, approximately
44% (less than the 70% specified by Gbjective 1) of the students showed a one
level (standard deviation) gain or better during the year. Basically, only
atgradeZapdgradeSdidthey_@_tsmwsignificant (at least p <..02) mean
gains between pre and posttesting. This lower percentace of gains in Spanish
appears to be a reflection of the emphasis of the Title VII program toward
promoting English acquisition by these LEP students, in an attempt to make
them more able to compete and excel in Fnglish speaking classroams. It is
important to note, that although the students did not improve as dramatically
on the Spanish portion of the LAS, as they did on the English portion, sub-




stantial qains in Spanish proficiency were reported. This is supported by
the data from the Prueba de lectura, SerieInteramricar'esults, which showed

&atsnﬂmts'vocabulaxymdcmpretmsimreadingskinsaainsm%anish.
were equal to or higher Flmgthe*natimalnmningsanples for almost every
grade. For each grade, first through fifth (except 3rd grade, which had
aslightbCEdrop)tteMZBgainsvaregreamrthanzero,andcvemll,for
all students, across all grades, showed an NCE gain of +1.34 (exceeding Cb~-
jective 3). Any NCE gain greater than zero indicates that progress was
made in excess of predicted progress basec n national norms for the year.
For the early elementary students (grades K-2), the results of the
Boehm Test of Basic Concepts showed that overall, approximately 8J% made
gains during the year (thereby meeting Cbjective 2). The BIEC reportedly
measures acquisition of basic concepts, which are presumed to be prerecqui-

sites for language learning. and therefore predictors of later school suc—
cess. Further, regardless of whether the student's dominant language was
English or Spanish, the mean raw sccre gains in each grade (K-2) were highly
significant (most less than P4.001) for the year.

Finally, although teacher ratings are totally subjective, they indicate
that Objectiv: 4 was met, since the Bilingual teachers and aides rated 87.5%
of d‘eTitle\'IIstudsxtsashavimapositiveattinﬁetm:dtheiram,
as well as the other cultures represented in their classrmams (an increase

of 3% over their rating at the start of the year).

Participants' Perceptions of the Program
School Administrators. The principals at the school sites all report-"

eddueyhadatterﬂedinsewicetrainmgactivitiapmsmtedbytheﬁtle
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VII program. All believed that the Title VII staff made an effort to provide
information about the purposes and services available through the program,
and their Title VII building staff reqularly attempted wo transmit infor-
.mation to them concerning problems or progress in working with the students.
They also felt that the aides were invalucble in providing an interface be-
tween the staff and the Spanish speaking students, and their Spanish speaking
parents. When asked for recammendations focr:inpi:ovarent,theymmimusly
stated the program should be continued, with emphasis on new and updated
materials, and further inservice and training for teachers and aides at the

Parents. A total of 102 parents frem the four target schools responded
to the Title VII parent survey. Of these -102, 91% stated they had received
information (in both Spanish and English) explaining both the purpose and
goals of the Cklahoma City Public Schools Bilingual Program. b'bstF(SO-QO%)
parents also reported that they had been notified by their child's school
throughout the year, (again in English and Spanish) of occurrences such as
report cards, parent conference reports, notes from school, necessary im-
munization information, and parent committee meetings.

Additionally, most (over 90%) of the parents felt that their child had
benefited from the Bilingual Education program, and they expressed the impor-
mmmmtmm@ewmmmmmmnmmsh,
as they wanted their children to continue their bilingual capabilities. Most
ofthepanntsvolmteeredthattheyhadwimessedinpmvamntsinmeir
children's progress in school, and are pleased with the program. A large
number of them aiso cumented that they were very grateful Jor the schools'
concern and understanding, and appreciated receiving needed information in
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Spanish. Not a single parent stated that they felt the program should he

Staff training and perceptions. The Title VII staff attended inservice

training and workshops throughout the year, ranging in duration from 1-2
days, to a 2-week pre-school workshop. Between 75-100% cn each occasion
rated the quality of the workshop "good” or “very good". Roughly the same
percentag&sfelt&naplasisofﬂlemﬁcsknpsweredirectlyappucableto
-treirmrk,andmstqaterialsandtopicsvererelevanta:ﬁnecessary. The
mjority of individuals reported each time that more training and assistance
would be useful, and suggested future topic or training areas included:

(1) more training to teach Spanish, (2) introduction of aew materials, (3)
mreapphcaumofasr.chlaxce, math and literature, (4) more training
in arts, crafts, and games, and(S)mresanplesofVLsxnlpresmtatlms

for ESL.

Parent English Classes. A final aspect of the Bilingual program invol-
ved ESL training for parents of Title VII-students, weekly at the Capitol
Hill Library. The classes were conducted in the evening, and approximately
56 parents were "regular” participants. The parents responded that they
basically liked everything about the classes, and would make no recamen-
dations for improvement. The majority of them (over 80%) felt the classes
had helped them in their everyday commmnications, and had helped them in
thair jobs. Mﬁ/tfeltﬂ\eyneededtoleammre,arﬂwantedtocmmm.

i

UTMAXY . ‘mevasttrn)ontyofrespmsabyallparuc:.pmtsand
pare.  in the surveys were favorable. School administrators, staff, and
pamtsfeltthepmgramnsbme.ficialtothesttﬁEttS, enabled them to
srmprogmssinsdml,al;d.prcvide&‘ﬂmeabintyformchbetterinter—
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K action between the students and teachers, as well as the parents and their
children's school. The parents were appreciative of their childrens' pro-
gress in English acquisition, and expressed their desire to maintain their
children’'s Spanish proficiency as well. The naremts.alse.-felt the schools
had kept them well informed as to student progress. All respondents were
relatively unanimous in their desire to see the program continue.

Recommendations

1. In the evaluator's opinion, given the data (results) and the favorable
comments by participating staff and administrators, and the overwhelming
favorable perceptions by the participating student's parents, Federal
funding shculd continue to be sought, and/or alternate means for financing
the continuation of the Title VII progran should be pursued.

-

2. Within the cbvious monetary constraints, emphasis should also be placed
on providing new and updated matierials, and instructional aids and devices,
as mentioned by both staff and school administrators.

3. Objectives should be revised to more accurately reflect Program emphasis.
For example, based on the history of the data, and the stated program
emphasis on English acquisition by LEP students, Objective 1 should be
revised to reflect different expectations of performance by students
takind the LAS tests. Different growth parameters would be expected on
the English and Spanish portions, and should be more closely 2quated to
stated yearly abjectives. .

4. Revise ar eliminate Objective 4. The rating of the students’ positive
cultural awareness is totally subjective, and the device itself does not
provide particularly meaningful data, or accurate measurement of the
desired behavioral attributes. -
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CHAPTER I

- INTRODUCTTION

Oklahara City's Title VII Bilingual Education Program is funded under
the Federal Elementary and Secondary Education Act (P.L. 92-318). The pri-
mary purpose of the Bilingual Education Act has been to establish equal edu-
cational opportunity for all children, through the establishment and oper-

hﬁadmofedtmdmprogrmmmaxcaﬁumdces, te iques,
and methods. Specifically, the intent is to provide for children of limited
English proficiency, classroom instruction designed to enable them, whils
usingtknirmtivelmguage,toachie;lewnpetmqmtmmgushlangmge.

The Oklahama City Public Schools Bilingual program began in Jamuary of
1977, in three target elementary schools (Westwood, Riverside, and shidler),
michhmrehigha:mtratimsofSpanishspeakinqswdaﬂs,mdmsfmﬁed
for $58,462. ?arﬂa;xn:mtgmtpenod(wao-el),afmnth school (Long-
fe'low) has been added to the proczam, and the funding level for thess fowr
schools for 1980-81 was $115,048.

Evaluation of the 1980-81 Bilingual BEducation Title VII Program was
conducted to both meet Federal requirements, and to provide local decision-
makers with information on which to base any necessary decisions concerning
continuation and/or expansion of the program. Additionally, this evaluation
isdesigneltopmddeinfmtimcmcerningtheeffectivemssofﬂ:e
mmtprogrm;,axﬂtoillmdnateanyrecssaryupgradingofpmject

/




The primacy purposes of this evaluation are:

Jo meat existing requirements of the United States
Office of Bducation related to funding.

To assess project progress in uaet'.mg objectives,
and jmwplementation of project activities.

Title VII Program Goals

'megeneralgoaloftheOkLalnnaCityPublich'mlsBilingualTitle
VIIngrancc;timestobetopmvideaneffectivepmgranofbﬂingml/
mﬂticulunaledwa:immidxisdaigmdprimrilytoincreasethelevel
of‘adaievmmmfordm&enofﬁmitedmglishspeakingabiuty,asmll
as to provide cpportunities for student appreciation of cultural pluralism
in : cipating cl .

During the 1980-81 school year, the program cbjectives, as specified by
the grant, were designated as follows:

1. By May 30, 1981, 7% of limited English profi-
ciaxcysuxh:tsingradsK-SWi].Lskmagain
of cne standard deviation (based on norming
group) bstween pre and posttesting on the

wwt Scales.
L

2. By May 15, 1981, 80% of kindergarten, first,
and sscond grade students will show gain

on the Boela Test of Basic between
pre and posttesting 1n lan-
quage .

s
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4. By May 15, 1981, 70% of participating stvdents
will exhibit positive attitdes toward their
own culture, as well as other cultures repre—
sented in the classroam, as measured by the
Oklahama City Inferred Cultural Attitude
Scale. )

Program Description
The 1980--81 Bilingual Education Title VII Procram is an expansion of

the first year grant (1976-77). The three original target elementary
schools - Westwood, Shidler, and Riverside - continue to be locations for
anmtgrmteffortsamiafmmthsctnol,lax;fellw(SﬂmYearCenter)has
been added for )980-81. Title VII funds were utilized for 8 of the bilin-
gtnlai&sinsewxitkmx;hmefifthgrad&s,inthefmmsdwolsduﬁng
1980-81. District funds were utilized for %s Title VII aides in grades K-2.
madditimtop:mddimnecessaryteadﬁrqmta:ialsardsaff“-"" '
Title VIT funds financed the 8 bilingual teacher aides, one program coordi-
nator,mep:ogrmresmmcespedaﬁst,mded:mtimalapporumitiesani
activities for participants' parents.

Activities conducted by the classroom teachers (and their bilingual
teacher aides) were designed to enhance participating students' oral, read-
ing, and writing skills in both English and Spanish. Both languages were
utilized in creative arts, subject area teaching/tutoring, and cultural

enrichment activities.

Evaluation Objectives
Language Proficiency Skills

1. To assess changes in English and Spanish language
proficiency levels of limited English proficiency
(LEP) students, and non-English speaking students,
in grades K-4 at Westwood, K-5 at Riverside and
shidler, and 5th grade at Longfellow.

-3 -
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2. To ascertain the percentage of limited English profi-
ciencyandrm-ﬂx;].ishspealdngstudm’amkinga
gain of cne standard deviation (ane level) or more
between pre and posttesting on Language Assessment
Scales (LAS).

3. To compute potential statistical significance of
changes in students' proficiency levels.

Levels of Concept Mastery
1. To assess differentials in levels of basic concept mastery

ofparﬁ.dpati::gstxﬁartsinqradesx-z,betmmpre
andposttst:immtheﬁoehn‘l‘astofBasichcepts (BTEC).

2. To ascertain the percentage of participating K-2 students
mk:ingagainbebempreandposttestingmsrm.

3. Toccnpu!zpotent:l.alstatisticalsigrﬁ.fimceof&anges
in students' basic concept mastery levels.

SpanishVocabula.ryandeprd'aisim'ReadingIevel

1. To assess differentials in mean normal curve equivalency
(NCE) scores for participating students in grades K-5,
between pre and posttesting on Prueba de Lectura, Serie
Interamerica. :

Zultural Attitudes

1. To assess the number and percent ofi participating students
inqradsx-smoeﬂubitedgositiveattimdestoward
their own and other cultures represented in the class-
rmnmpzeuﬁ/crposttesﬂmmueddahmacity
Inferred Cultural Attitude Scale.

staff Training

1. To assess participating staff's perceptions of in-service
m::.nmgpmv:.dedbytmpmgrm

Administrators Assessment of Program
1. To ascertain program needs/strengths/weaknessess, as

pa:ceivadbytheappmpriatead:ﬁ:ﬁstzators,inme
target schools.

Parent Assessment of Program

1. Ibptovidaadesc:iptimofﬂnprogrmneeds/stxmgths/
weaknesses in effectively communicating with participating
students' pmts,asperceivedbyparmmdmsumm.

o
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Design and Methodology
The following instruments were utilized as measurement devices to deter-

mine the amowunt and direction of changes in participating students' Spanish
and English proficiency skills, mastery of basic concepts, Spanish vocabu-
lary and reading camprehension skills, and cultwral attitudes.

1. %&WS@M(W).WCS. .
1AS tests were administered individually to
participating students in the Spring of 1981.
Students' scores on the LAS fram the Spring of
1980 were utilized as "pretest” scores, while
the Spring, 1981 scores utilized as posttest
~ scores. Any student who did not have a pre-
test score fram spring of 1980 was pre tested
in the fall of 1980. Each student (when
possible) was testad in both English and
Spanish. The LAS is a convergent assessment
measure; it provides an overall measure of .
oral linquistic proficiency, based on students
perfommacrossfaxqumstic
(phonemic, referential, syntactical, and
pragmatic). Results of the test provide a
gemalmﬂerstandimofh:gm.sﬂcpmﬁc:.—
ency, muwmmﬁcmmmm
ard Spanish, identification of linguistic
problems, b:eakdowoflmgmstl.cdevelop-
ment by subsystem, and a set of prescriptions
for each student tested.

Smdaxtsarerankedﬁyonlpmdmtim profi-
ciency levels (as follows) based on their total
score test results:

-Level 1. Minimal Production: production of
only isolated words, and expressions (54 or below).

-Level 2. TFragmented Procduction: Jroduction of

a'f&mhtadpimaqesmﬂfﬁgnmtedorvery
simple sentences (55 to 64).

~Level 3. labored Production: production of
sentences with systematic exrrors in
syntax and fact (65 to 74).




-lavel 4. Near Perfect Production: production of
gentences with native- fluency and only
occasicnal errors in syntax or vocabulary (75 to 84).

-level 5. Perfect Production: production of camplete
sentences which are coherent, syntactically correct
for developmental age, and reflect accurate repro-
ductions of the story (85 to 100).

Preandpoatwctscamswerecmparedtodetmnmewheﬂzerm%ofthe

R-5 limited English proficiency, and ncn~English speaking students, made a
gain of one standard deviation (one level), and whether or not the changes
in scores were statistically significant (see Results Section for description
oftheparticula.rstatisticalanalysesofeadlcmmt).

2. Boehm Test of Basic (BTRC), The Psychio-
~Togical Corporation. instrurent was
selectad to measure basic

again in the Spring of 198l. Students were
tesbad,premﬂpost,intheirdmﬁmtlm—
gquage: Spenish or English. The test is
divided into 50 items; scores are hased an
mrber of correct resyonses to the items.
Pmandpostmstsmmmtpuedto
Jdetermine whether 80% of the participating
students in grades K-2 showed a gain, and whether
or not the changes in scores were statistically
significanl:(saemﬂtsSectim).

Associates..
becamitmttnmlyanoftha&pmﬂ.shmading
tesuthatqpmad\edtbanaﬁmalmmgpedﬁed
by federal requlatioms. The test measures students’
vocamlaryatﬂmdmsimmadﬁ:gskillsin

ish. Tests were administered in target schools
These scores were

made of the msan pre and post normal curve equival-
ency scores (NCE's) to determine if those scores
in each affectad grade showed a gain (see

Results Section).




Oklahoma City Inferred Cultural Attitude Scales

" This instrument is a local adaptation of the In-

ferred Self-Corcer” Scale from Bernard Cohen Research
and Development Camany. The scales are campleted
on each K-5 participating student by his/her
teacher in the Fall of the year (or upon ¢ntrance
to class), ard in the Spring. The instrument con-
sists of items designed to assess students' atti-
tudes toward their own cultures and other cultures
representad in the classroom. The four-point scale
ranges frotm "Never" displaying a particular positive
attitudinal indicator (1) to "Always” displaying
a pogivive attitude on the indicator (4). Total
scores may range from 8 to 32, with average scale
scores rawging fram 1 to 4. An assessment was made
of the frequency with which positive attitudes were
d:.splayedmpartic:.paﬂ:qsttﬂentsmttnpze
and posttest separately (as the program abjective
states only that positive attitudes will be exhibited
by a percentage of students, with no stipulation
that there be any ¢hange between pre and post scores).

Locally Developed End-of-Year Surveys
~ These

questionnaires were developed to assess
strengths and weaknesses of the Bilingual Pro-
gram, as perceived by staff connected with the
program, and parents of participating students.
Open-ended questions were also included to
to be made in the program.




Results and Discussion

Objective 1. By May 30, 1981, 70% of limited English proficiency
su:dmtsingradesK-Swillslmagainofmestand- .
ard deviation (based on norming group) between pre
mmmﬂnmemmm
(LAS) .

mamlyzﬁgﬂeperfommofntlemsttﬂmtswtmmtestresults,

se\eralmnitatimsmﬂ'edataareamamt,andrequirea:phnatimprior
to analysis. First of all, the aobjective requires providing a percentage
ofstudentsmoshowagainofmestzrﬁarﬂdeviatim(orme"level“,as
wassluminttmdesrzipdmofthelAStest,seepageS)beb»eenpreand
posttesting. These standard deviations (levels) are based on naticnal norming
dafafraneiﬂaermungualmgushorSpaﬁshspeakjngsnﬂentstakinqﬂe
test in their dominznt language. The (5) levels range from a raw score of
54 to 100, with all scores lower than 54 (level 1) labeled "minimal” pro-
duction, and scares between 85 and 100 (level 5) labeled "perfect" production.
'mefirstlimitatiminmalyzmgthedata,accordingtotheobjectiveas
writtm,cmcemsthatg:u.xpofsumawtnsepretestsmreisaheadyat
level 5 (above 85 raw score). Regardless of the degree of improvement they
showed between pre and posttesting, they could not improve by a standard
deviatim,becausetheystartadatmehi@estpossiblelevel. Furthermore,
traliﬁanlsignificumtesﬁmmmaemesmuldbeverybiased,due
tn a "ceiling effext" at that level of responding. Therefore, for the purpose
ofﬂﬁsanalysis,va:yhighlevelmiﬁalmqesuﬁentsmmmt
incltﬂed(tofalofmlymstxﬁmtsmmqlishand9in39mish).
Afwﬂummintc;mcemsthosesmdmtsmfallbelwaraﬂscom
of 54. AstudextvdnsmredaSth}apzetestandaSGmthaposttwt
would be considered as moving up a level. However, a student could score

azzmtmmstmmcvqﬂnirscoreto&mtheposttestandbe




represented as not making a standard deviation gain. Therefore, the stu-
dents who scored less tiian 45 on the pretest will be analyzed separately,
todehmn:i.neifthey::adesignif'icantgains, regardless of whether chey
crossed the boundary for Level 2 ("Fragmented" production). 'merawscom
of 45 was selected because it represents the equivalent of ane standard
deviation (10 points) below the level 2 boundary.

. Bnalysis by Grades

Kindercarten
Fiqmlsbmsthebreakdownofstv.ﬂmts (by percentage) by standard

deviation qain for Kindergarten.

Figure 1

Kinderaarten
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1
Lang N |PreX |Post R diffl t-Value | df | 2-tail Prob.
1ish | 17 | 56.35 | 71.35 | -15.00 | 4.03 -3.70 16 .002*
%EE ~I7T 156.51 |60.89 |~ 4.38 1.28 -3.43 | 46 —.002%

Figurelstmthatofthosesmdmtsmoseinitialcmpetaxcym

within cne standard deviation of "minimal" production, 76% showed a e

standard devistion (level) increase (or better) in the English porticn.
EbrtheSpmid:po:ﬁm,m%smmdanimreaseufatleastmelevel.
The analysis of these scores by t-test for correlated samples (repeated
measures cn the same individual), reveals that the students made significant
gains in both English and Spanish (see Figure 1). v N
Mpoi.'msaxeappamntfrmthesedam. First of all, for Kindergarten,
it is obvicus (as would ba expected) thatynremividlnlShmhigher
dent?mdesiq:@fimtgaj:sihbothlmguages,ﬂapucentaqeofsuﬂmts
making a ane level jwp was much higher in English. This probably reflects
ﬂnmptmsisoftmaimxjmlpmgmmmi_lzimashgcmpetety
inmglishfoz:tmselindmdmglishspealdnqsumnts.
Grads 1
_é:ég\muzmmmmwmofsuﬁmtsbystam
deviad&\gainforgradel.

k .




ENGLISH
SPANISH

% OF STUDENTS

ol

+1 R

STANDARD DEVIATION GAIN

GRADE 1 ANALYSIS

lang N |pre® |Post ® | diff |g erpor | t-Value | df | 2-tail Prob.

%_zo “s6.65 | 68.05 | -11.40 2.94 -3.88 | 19 .001*
43 ] 59.70 | 65. = 5.72 | 1.33 =4.29 3 L001%

As Fiqure 2 shows, for grade 1, 70% made one standard deviation gain’
crbecmrinmylish,milesumdemestmdarddeﬁatimgajnorbetter
in Spanish. Again,ttnt-testforco::elatadsanpleshmedsigniﬁicant

gains were made in both languages. ‘These results are consistent with Kinder-

garten.




§\; SPANISH
N .

" % OF STUDENTS

STANDARD DEVIATION GAIN y

GRADE 2 ANALYSIS

tang | N |Pre% |Post X | diff |5 error| t-Value| df | 2-tail Prob.

1ish | 49 | 63.35 | 75.06 | -11.71 | 1.20 | -9.78 48| .c01+
T [ (=055 [ L 0L [ -8

5




Figure 3 shows that for grade 2, 82% made cne standard deviation gain
ar bettar in English, while 31% made one standard deviation gain or better in
Spanish. This is a lower percentage than previous grades for Socanish and
tha t-test reflects that the mean gain for Spanish between pre and posttest-
ing in 2nd grade, was not significant.

Figme4givasthsb:eakdmnofpemsﬁzgeofst1ﬁmtsbystandard
deviation gain fur grade 3.

. Figure 4
Grade 3 .
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GRADE. 3 ANALYSIS

Lang N {PreX |Post X | Qiff |S error | t-Value df | 2-tail Prob.
4 .
-%EE—M 26 | 69.81 | 78.92 -9.11 2.00 -4.55 25 .001*

Figure 4 shows that for grade 3, 61% made one standard deviation
qain or better in English, while 558 Hade cne standard deviation gain or

L4

batter in Spanish. Once a;ai'.n, the t-test demonstrates that s:.gmf.lcant mean

gainsmmdeinbarhlanguages.

Grade":t

Fig\mSgivestnebraahdmmofpercmtageofsuxhnsbyswﬂa:d

-
deviation qain for Grade 4.

% OF STUDENTS

Fiqure 5
Grade 4

STANDARD DEVIATION GAIN
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GRADE 4 AMALYSIS

Y

Lang N | Pre X | Post X aife t-Value | df | 2-tail Prob.

lish |30 [70.4 |84.33 | -13.93 | 1.40 | -9.94 |29 -001*
!%ESE‘TW . -7 32 [ 55914 -00L*

Figure 5 shows that for grade 4, 93% made ane standard deviation gain

or better in English, and 52% made one standard daviation gain or better in
Spanish. Againtmt-beststmsign’.ﬁantmapgainsmpmd:mdin
both.
Grade 5

Figure 6 gijres the breakdown by percentage of students by standard
deviation gain for Grade S. )

Figure 6
Grade5 >
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Lang N |Pre® |Post. @ | diff |s ergor| t-Value | df | 2-tail Prob.
BEnglish | 15 | 70.33 | 80.00 -9.67 1.55 -6.22 14 .001*
1sh . . - .81 1.93 ~0.42 20 .68

Figm'eﬁskmthatforgz;ades,snnademestarﬂarddeviatimgain

maaglish;mile33%nadeamestandarddeviatimgainin89anish. As with

theangrade,ﬁxet—testrevealstkattleneanSpaﬂshgainsforSﬂmgra‘e

were not significant.

Sumary By Grades

Tablel"sm'vsthepercentbyqrade,andbylanguage, of students making
a one standard deviation (level) gain on the LAS.

TABLE 1

LAS Results By Grades

Grade Lanquage N % 1 sd or greater
K English 17 76%
Spanish 47 40%
1 English 20 70%
i 43 54%
- 2 Bglish 49 823
_Spanish | 70 314
BER English 26 61%
i 38 55%
| mg% R 30 ~93%
Spanish 45 52%
5 “English 5 B7%
Spani.sh 21 33%
Total English 157 78.98%
Spanish 264 43.56%

- 16 -
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AsTablglshows,oftboeestmﬂmtsmstartedwithinmestandaxd
deviation of the Level 1 "minimal" production boundary (raw score=54), almost
79% made a one standard deviation gain (one level) in English. Of those
students who pre-tested within gne standard deviation of "minimal" pro—-
duction in Spanish, approxdmately 44% made a one standard deviation gain
(one level). A t-test for correlated sanples (repeated measures on the same
individual) for each grade revealed significant (p< .0J2) gains were made
at every grade level for English, and significant gains (p< .00Y) were also
made far every grade (except grades 2 and 5) in Spanish.

Several points are illuminated by these data. First, as would be ex-
pected, more individuals in each grade pretest at least within one SD of
"minimal” production in Spanish as opposed to English. Given the nopulation
in’ the Title VIT program this is not surorising. Second, even though signi-
ficant learning gains are apparer in both English and Spanish, a far jreater
percentage of students (79% vs. 443%) made at least a cne level (SD) gain in
English. This appears to reflect the emphasis of the Title VII program, in
teaching these limited English ability students to function in primarily
English speaking classes (yet preserving their bilingual capabilities).
Therefore, although the data tend to appear to reflect this emphasis, no
orovision for separation exists in the stated cbjective ver se, so in essence,
the cbjective as stated was only half met.

IaarInitial-CaQetmcySttﬂmts. As was mentioned earlier, a portion

of the students in grades K-5 pre-tested at least one standard deviation

below the "minimal” production level (less than 45 raw score). Table 2

gives the breakdown by grade, and by language, of these students, and also

represents the t-test for correlated samples (repeated measures) conducted
- 17 -
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to determine if significant progress occurred, regardless of.xmether they
made it to the 2nd Level ("Framented" production).

TAELE 2

Low Initial Campetency Students

Grade | langquage | N |Pre X |Post X | diff | Serror t-Value ! Af |2-tail Prob.

K |English [35|25.77 |53.80 |-28.03|1.829 | -15.32 34 .001*
Spanish | 4 | 37.50 [57.75 |-20.25 j7.122 |- 2.84 3 .06

1 |English |29 |26.72 [51.52 |-24.8 |2.42 | -10.24 28 .001*
Spanish | 5 |34.80 {42.40 |- 7.60 | 6.82 -1.11 | 4 .33

2 English |25 |21.40 |47.04 -25.64 | 2.96 - 8.67 | 24 .001*
Spanish | 4 [27.00 |43.00 |-16.00 |3.37 | - 4.75 | 3 .018*

3 |English |13 |21.08 |41.23 |-20.}5|3.05 |- 6.61 | 12 .001*
Spanish | 5 {17.40 |39.80 |-22.4 |2.82 |- 7.94 | 4 .001*

4 |English, (13 |28.62 46.54 |-17.92 | 3.98 -4.51 |12 .001*
Spanish' | 2 |31.00 {53.00 |-22.001.00 -22.00 | 1 .029*

5 |English | 8 |25.75 [47.13 |-21.38 3.17 | -6.74 | 7 .001*
Spanish | 6 |27.67 |34.67 |- 7.00}4.34 |- 1.61 | 5 .17

Table 2 reveals several points of interest concerning these low initial
carpetency students. First, as would be expected, the proportion by language
is exactiy opposite of the previous analysis. Far mare students have very
loamlt.l.alcmpetmcemmghshttanSpamsh Howevar, ccns;stmtw:.th
the analysis to date, these students made highly significant gains in English
in every grade (p <.001). The mn;significzant gains in grades K, 1, and 5,
for Spanish are most probably <. artifact of extremely ' mall sample size,
and/or large standard errors.

The pre-to-post means are also noteworthy. Note that for English,

-18 -




the mean gains between pre and posttesting range from 17.9 to 28.0 (raw
score). These are very substantial qains. Without the ability to cavpare
bttuescorestoam—treaﬁnent control group, it is difficult to attribute
all the gain to the program treatment effect. However, this magnitude of
msco:egains‘isvery:mlﬁcely (p <.001) to have occured by chance, and
when considered with the previous arulysis, which showed significant English
gains at all grades for the more initally campetent students, does tend
to emphasize that these limited English proficiency students improved their
English camprehension substaptially during this school year relative to
their starting position. Further, most of them improved their Spanish
camprehension as well.

Another note of interest conceimns the descending magnitude of initial
lowcmpet;ncysttﬁmtsinmglish. The number per grade decreases from 35
inandergartentoaintheVSthgradeandmymllbeareﬂectimofpre-
vious Title VII efforts in past years. This seems intuitive, yet cannot be
proved with this data.

Objective 2. By May 15, 1981, 80% of kindergarten, first,
and second grade students will show gain

on the Boelm Test of Basic between
pre and posttesting 1n t lan=
quage.

As mentioned earlier, the BOEHM measures mastery of basic concepres,
which are presumed to be prerequisties for language learning, and therefore
oredictors of later school success. Each K-2 student took the test in their

dominant language. The results by grade are shown in Table 3.




TABLE 3

BOEEM Pesults by Grade

N

Numnber »f

S's showing gain (%)

Number of
S's same (%)

Number of

S's decrease (%)

35
64
88

52 (94.5%)
53 (82.8%)
61 (69.3%)

2 (3.6%)
3 (4.79)
8 (9.1%)

1 (1.9%9)
8 (12.5%)
19 (21.6%)

Total 207

166 (80.2%)

13 (6.3%)

28 (13.5%)

As Table 3 shows, even thcugh there were fluctuations by grade, 80.2% of
all students tested in grades K-2 made gains between pre and posttesting,
while 6.3% remained the same, and 13.5% showed a drop.

Table 4 gives the analysis by grade, and by dominant language, of whether

meneangainsofdzesttﬁmtsineachgi:adeweresiqnificant. Again, a t-test

for correlated samples (repeated measures) was utilized.

TABLE 4
)
BOEHM Gains By Grade and Dominant Language

2-ta1l

Post-Mean  t=Value | df | Prob.

| Lanquage | N |Pre-Mean
English |17 | 29.41
Spanish |38 | 26.16
English | 20
Spanish | 44
Bnglish |15
Spanish { 73

-5.37 |16
~7,28 |37

.001*
.00L*

40.53
35.92

~5.67 |19
-6.42 | 43

.001*
.001*

42.40
38.48

36.0
33.59

-2.42 |14
-4.94 (72

.03*
.001*

46.33
43.79

44.20
41.08

As Table 4 shows, for each grade, regardless of which langquage the stu-
_dmtsm:utestedh,sigrﬁﬁmtgahswxemadebe@wpreardposttesﬁng.




(bjective 3. By May 15, 1981, gain in the mean noxmal
curve equivalency (NCE's) score of parti-
cipating students, as measured by pre and
posttesting with Prueba de Lectura, Serie

Interamerica will be greater than zero.

The Prueba de Lectura, Serie Interamerica measures students' vocabulary
and camprehansion reading skills in Spanish. National Norms are provided for
each testing dates (Fall and Spring), and students raw scores are translated

into .sormal curve equivalency scores (NCE's). It should be emphasized that
a mean NCE gain of zerc between pre and posttesting does not imply that no
learmning has occurred. In fact, an average NCE gain of zero means that the
student has maintained the pace of the national norming group for the year,
re.‘.ativetotﬁeirpreteststartingpositim. Anyx:eanﬂgaingreamrthan
zero means the learning gains have exdeeded the national nomm at that grade
level. mlystlndmtswithbotnprea;:dpcsttestscoz'esarei:wlxzdedinthis

N,

~

analysis.
Takle 5 shcws the breakdown by graces of the students' performance on

-

the Prueba de Lectura.

TABLE 5

Prueba de Lectura Gains by Grade

Grade N Mean Pre NCE Mean Post NCE Mean NCE gain
1 36 51.36 51.83 +0.47
2 46 50.51 54.56 +4.05
3 59 50.3] 50.04 -0.27
4 50 49.65 51.10 +1.45
5 19 31.01 52.03 +1.02
Total 210 50.57 ~ 51.91 1. 34

As Table S5 shaws, for all grades (with the exception of grade 3 where
asliqhtbCEd:opoccufz'ed)tlzerewemMgajns. Further, as a total,
-2] -
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the mean NCE gain was greater than zero. All the nommal curve equivalencies
 are at or about the 50th percentile, and the NMCE gain of greater than zero

indicates the students' progress in vocabulary and camprehension of Spanish
progressed relatively equal to, or slightly superior to the National norming

sample.

Cbjective 4. By May 15, 1981, 70% of participating students
will exhibit positive attitudes toward their
own culture, as well as other cultures repre-
sented in the classroom, as measured by the
Oklahoma City Inferred Cultural Attitude Scale.

A total of 432 students in grades K-5 were scored cn the Attitude Scale
by their teachers. As mentioned earlier, the four point scale ranges in-
values from "never" displaying a particular positive attitudinal indicator
(1), to "always" displaying a positive attitude (4). There are eight situ-
atims in which each student is rated, and the total scores may range from
8 to 32 (with the average scores between 1 ard 4). An mean score of 1-2.0
is considered a "negative" attitude, 2.1-3.0 "neutral”, and 3.1 to 4.0

"positive". Table 6 shows the ratings by teachers for the fall and spring.

TABLE 6
Oklahama City Inferred Cultural Attitude Scale

Dates N |% rated Positive | 3 rated Neutral | % rated Negqative

Fall 1980 432 84.5% 14.1% 1.4%
ing 1981 | 432 87.5% 12.5% 0%

Sammarxy
. The LAS test was utilized to represent the gains in English and Spanish
oral linguistic proficiency by participating students in grades k-5. 2#re-
test results revealed, as would be expected, that a much larger percentage

-22 -
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of students began the year with lower campetency levels in English than
_Spanish. Within the constraints noted, the objective of raising 70% of
ﬁtheselEPsthnsoralproﬁciewyin'Bgnshwasnet,lasapprmdnatelyw%
made a ane level (standard deviation) gain or better during the year. In _
analyzing the gains of the very low campetency students r*unng the year, -highly -
significant (p <.00l) gains were noted at each grade level (K-5), as well

as substantially larger raw score mean gains than the overall population.

In all grades (K-5), the mean gains in English oral proficiency were highly
significant (p<.002), for all groups of students, ~anging from extreme
“minimal” production groups to "near perfect” production groups (group labels
represent "level” distinctions as specified by the LAS test nomms).

The same students' performance on LAS Spanish oral proficiency was not
as substantial as their English performance, yet in most cases (and most
grades) produced significant gains. Within limitations, approximately 443
(less than the 70% specified by Objective }) of the students showed a one
level (standard deviation) gain or better during the year. Basically, only
at grade 2 and grade 5 did they not show significant (at least p< .02) mean
gains between pre and posttesting. This lower percentage of gains in Spanish
appears to be a reflection of the emphasis of the Title VII program toward
p:moting&r;ushacquisdmbytrmemstlﬁatts,inmattarp:ttomke
them move able to campete and excel in English speaking classroams. It is
important to note, that although the students did not improve as drrmatically
o the Spanish portion of the LAS as they did on the English portion, sub-
stantial qains in Spanish proficiency wexe reported. This is supported by
the data from the Prueba de Lectura, Serie Interamerica results, which
showad “hat students' vocabulary and camprehension reading skills gains in




Spmish,wereequaltoorhigbartlnnthenatimalmmﬁngsmplesforaumst
every grade. For each grade, first through fifth (except 3rd grade, which had
aslightmsdmp)tmmEgajnswereg:eaterthanzero,arﬁoverall, for all
students, across all grades, showed a NCE gain of +1.34 (meeting Objective
3). Anymsgaingzeaterthanzeroindicatesmatprogmsswasmadeinex-
cessofp:&iictedpmgr&ssbasedmnatimalmmsfortheyear.

For the early elementary students (grades K-2), the results of the Boehm
Test of Basic Concepts showed that overall, approximately 80% made gains

during the year thereby meeting Objective 2. The BTEC reportedly measures
aoquistimofbasiccmcapts,micharepmunedtobeprereq\ﬁsitgs for
lanquage learning, and therefore predictors of later school success. Further,
regaxdlessofmetherthesuﬂmtsdmdnantlmguaqemsmgnshorSpmdsh,
the mean raw score gains in each grade (Xk-2) were highly significant (most
less than p <.001) for the year.

Pinally, although the teacher ratings are totally subjective they in-
dicate the Cbjective 4 was met, since the Bilingual teachers and aides rated
87.5% of the Title VII students as having a positive attitude toward their
om,asvallastheuﬂverculttnesrepresentedintheirclassrocms (an

i::creaseof3%cvertheirratimatﬂ1es£artoftl:eyear).

Participants' Perceptions of the Progzam

School Administrators. 'mepr.i.ncipalsattbesdloolsitesallreportad

w;mmxmmmuﬂﬂuamwwmnmwz
program. AlL believed that the Title VII staff made an effort to provide
infomtimabaxtthepuposesandservicesavailableﬂmqhthepmgm,
and their Title VIT building staff reqularly attempted to transmit infor-

s £




mation to them concerning problems or progress in working with the students.
They also felt that the aides were invaluable in providing an interface be-

tween the staff and the Spanish speaking students, and their Spanish speaking
parents. Asfa:asrecmnmﬂéddnsforiupmmt,tlnyfeltthepmgrmn

should be continued, with emphasis on new and updated materials, and further
inservice and training for teachers and aides at the building level.

Parents. A total of 102 parents from the four target schools responded
to the Title VII parent survey. Of these 102, 91% stated they had receivead
information (in both Spanish and English) throughout the year, explaining
both the purpose and goals of the Oklahama City Public Schools Bilingual Edu-
cation Program (see Appendix A for description of the survey fomm, and specific
percmta;&s’ofrespms&stoeachitepr. Further, between 81-94% responded
that they had been notified by their childrens' school in English and Spanish
of occurrences such as report cards, parent conference reports, notes fram
school, necessary immmization information, and parent camittee meetings.

The vast majority (91%3) of the parents felt that their child had bene-
fited from the Bilingual Education program, and they felt it was important
that their children were being taught both English and Spanish, as they
wanted their children to contimue their bilingual capabilities. Most of
ﬂnparmtsvolmteeredﬂut&ayhadwiﬁmsedmmvmtsmtmirduldms'
progress in school, and are pleased with the program. A large number of them
also camentad that they were very grateful for the schools' concern and un-
derstanding, and appreciated receiving needed information in Spanish.

As for recomending changes to-improve the Bilingual Education services,
all of the parents who responded indicated they wanted the progress to con-
tinue. Arapmsmtiﬂveét#tmntmsﬂwyfeelﬂwdxildrenaxemkﬂxg
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prcgms,mﬂtmainngualprogmemblestheparentstocmmmicatewith
the school.
Nmeofttepaxentsstatedtheprogranshaﬂdbediscmtinued,an&mly
2 of the 102 suggested that only English be taught. bbotl‘!errecatmendatims.
fori.nprcvamtmr;mted. -
Staff training and perceptions. The Title VIT staff attended inservice

u‘aﬁﬁnqarﬂwoﬁcsmsthm:ghmttheyear,ranqinginduratimfrunl-zmys,
to a 2-week pre-school workshop. Between 75-100% of the participants on each
occasim,ratedtl‘xequa].i.tyofthemkstwqoodtoveryqood. Roughly the
same mercentages felt the emphasis of the workshops were directly applicable
tothei:mrk,andmstmterialsmdtwicswe:emlevantmﬂnemsary.
The majority of individualsreportedeadi-tﬁxethatmretrainmgaxﬂassistc
amemﬂdbeuseftﬂ,axﬂsmgestedf\m::etopicareasinchﬁed, (1) more
training to teach Spanish, (2) introduction of new materials, (3) more
application of ESL in science, math and literature, (4) stress management,,
(5) more training in arts, crafts, and games, and (6) mresanplsi:fvisual
presentations for ESL. (Full workshop evaluation sumaries for the various
inserﬁcetrai:ﬁmandmﬂcs@sessimsandavailableupmrmst.)
Pamt.mq].ishC].assw. Af:i.mlaspectoftl'eailirmlpmgraninvol-

vedESLu-ainingforparmtsofTitleVIIstMts,veeklyatdnCapitol
Aill Library. meclassesmecmductedintheevmmg,a:ﬂapprmdmately
50 parents were "regular” participants. Thirty-two parents returned the
TitleVIIailinqualmwatimPamtngiShClassesSuvey(seeAme:ﬂix
Bforpercam:ageofrespawtoeadxqmstim); Of the 32, 87%hadatterﬁed
theclassesm:ethantMeedm,mﬂalnﬂBtGO%ofﬂmemredmnsms.
ﬁ;epaxmurespaﬂedtreybasicallylikedeve:ythingabouttmclasses,
-260 -




reported nothing was unsatisfactory, and wanted to continue. The majority

of them (80%) felt the classes had helped them in their everyday camumica-
Most felt they needed to leam

tions, and had helped them in their jaobs.
more.

Sumary. The vast majority of responses by. all participants and parents
in the surveys vere favorabie. School administrators. staff, and parents
felt the program was beneficial to the students, enabled them to show pro-

| gress in school, and provided the ability for much better interaction be-
| ween the students and teachers, as well as the parents and their children's
school. The parents were appreciative of their children's progress in
_English acquisition, andwexpressed their desire to maintain their children's ‘
Spanish proficiency as well. The parents also felt the schools had kept —
them well informed as to student progress. All respandents were relatively

unanimous in their desire to see the program continue.




1.

Recammendations

In the evaluator's opinion, given the data (results) and the favorable
cummtsbypartid.patingstaffandadninistrators, and the over-
whelming favorable perceptions by the participating student's parents,
Federal funding should continue to be sought, and/or alternate mezns
for financing the continuation of the Title VII program should

¢placeda:p:ox)id.i.ngrxewandupdatedmateriaIS,andinstructimalaids

and deyices, as menticned by both staff and school administrators.

Objectives should be revised to more accurately reflect Program

emphasis. For example, based on the histary of the data, and the

stated program on English acquisition by LEP students,

Sbjective 1 should be revised to reflect different expectations ;
ofperfoumncebystudenﬁtakingthems'cests. Different growth
paraneterswldbeexpectedmtheaﬁﬁshandSpanishportims,

and should be more closely equated to stated yearly ocbjectives.

Revisa or eliminate Objective 4. The rating of the students'
positive cultural awareness is totally subjective, and the device
itself does not provide particularly meaningful data, or accurate
measurement of the desired behavioral attributes. .
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OKLAHOMA CITY PUBLIC SCHOOLS
PLANNING, RESEARCH, AND EVALUATION DEPARTMENT

BILINGUAL TITLE VII PROGRAM
PARENT QUESTIONNAIRE

1980-81

| Have you received any infor-

mation explaining the purpose

and goals of the Oklahoma
| City Public Schools Bilingual
| Program? 9] . 2%es 2. 9Mo  5.9%

Has your chtld's school com- 94.1%Report Card
i mmnicated to you in English
| and Spanish in any of the ) 93.1%arent Conference
- following manners: (check any Reports
| or all as appropriate)
[ 84.3%otes From School
- -
| 8l.4%Immunization
| Information

83.3%arent Committee
Meeting
Other:
Do you feel your child has
1 benefited from the Bilingual
‘ Education Program? 91.27%es 5.9% Yo 2.9%
| Plcase explain:
’ - 30 -
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4. Please suggest any ways you think the Bilingual Program could be made more .
effective fcr you or your child.
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e OKLAHOMA CITY PUBLIC SCHOOLS
PLANNING, RESEARCH, AND EVALUATION DEPARTMENT

TITLE VII BILINGUAL EDUCATION
PARENT ENGLISH CLASSES SURVEY
1980-81

We would like you to answer the following questions so We can determine
how we have done in meeting your needs for English instruction, and what we can
do to improve services to you in the future. Please return the completed form
in the enclosed self-addressed and stamped énvelope. Thank you for your help.

CHECK ONE

1. How many times did you attend the 3.1% Once 3.1% No Resp.
parent English classes at Capitol -
Hill Library? _ 6.2% Twice

28.1% Three to Five Times

59.4% More than Five Times

2. What area of English instruction 3L22 Readinq in general
would vou like mos. to see covered
in the classes? 43.7% Writing, in general

78_;£.Speaking. in general
21.9% Applying for jobs

31.27 Dealing with child's
school and teacher

Other (what?)
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3.

=~

What did you like most about the English classes you attended?

v

Was anything unsatisfactory about the English classes you attended?

Is there anything you would like to see added or changed in the English
classes? .

Do you feel this class helped you in your everyday communications with
others?

21.9% - Yes, helped "a lot" in everyday communications and at their job.

59.4%2 - Yes, helped them.

18.7% - Yes, helped them but need to learn more.
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